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Inspiring to Learn

Hello Colleagues:
As we continue to ‘click,’ ‘scroll,’ and ‘hover over,’ we continue to demonstrate our firm determination
in innovatively dealing with disruption, tackling technology issues, and creating space to effectively
empower students and fully enrich student experience at the School of ESL. As stated in our Vision
2030, Strategy 2022, “Constant adaptation is the rule,” which is what we have embraced throughout
this unprecedented time. While we are looking forward to reaching our ‘normal’ or ‘new normal’ at this
turbulent time, we have also begun to reflect on and reimagine possible EAP teaching developments
post-pandemic. It is this forward-thinking, reflective approach among faculty members at the School of
ESL, which continues to inspire us to successfully navigate the challenging teaching times as our main
responsibility and efficiently propel student success as our top priority.
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In this summer issue themed Inspiring to Learn, we share with our readers faculty commitments and
works that demonstrate their commitment to providing healthy learner experiences through faculty
learning, knowledge application, and knowledge democratization. The scholarship activities faculty
members have engaged in demonstrate that while we are “locally strong”, we are “globally connected”
at the same time, inspiring us to learn and share. This issue features Maria Glass, who reflects on her
journey both as a language learner and language teacher. Her enthusiasm for and success at language
learning and teaching is attributed to her belief in learner autonomy. Similarly, Sonja-Liv Rannem
discusses her experience with learner identity in EAP classrooms and shares with readers how learner
identity plays its role in language teaching and learning. In addition, the issue highlights scholarly and
professional works our faculty members continue to engage in locally and globally. Opportunities for
professional development are also included in the issue.
As faculty members who continue to remain committed to putting the health and well-being of our EAP
students at the centre, we proactively engage in critical pedagogies and strive to create positive
student experiences. With experience mentoring students at such a critical time never witnessed
before, we have developed the skills set and the knowledge to listen for deep connection, understand
the needs of our students, and differentiate our online instructions. We have created these moments
for students and provided them with conditions to realize their potential and thrive, sentiments shared
by Chair, Ana-Marija Petrunic, and Dean, Susan Toews, during the review of the Employee Engagement
survey at the beginning of the spring session. Together we have remained resilient, embraced the
change, and pulled off what was not easy to carry out within a short span of time. Therefore, thank
you!
Thank you for your readership and support!
Raj Khatri
Co-Chair, SoTL-ESL
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Faculty Highlights
We are pleased to congratulate the following members at the School of ESL and colleagues on their important
contributions to our SoTL-ESL community:
Presentations
Arai-Rissman, Andreia. (2021, May 29). Simple online practices that make a huge difference.
[Virtual Presentation]. College Association for Language and Literacy Virtual Conference, Toronto, ON.

Invitation to
Review for
TESL-EJ:

Bartosik, Anna. (2021, June 11–12). The power of weak links and why ties matter: A social network analysis of
two English language teachers’ Twitter chats [Virtual symposium paper presentation]. Symposium on
New Perspectives in Language Education, University of Toronto, Toronto, ON.

Acting as a reviewer
for a peer-reviewed
journal is a great way
to get more involved
in scholarship in the
field as well as a
wonderful
professional
development
opportunity.

Bartosik, Anna. (2021, June 5). The story of a network: How English language teachers connect for professional
development on Twitter [Virtual conference paper presentation]. TESL Toronto Spring Conference,
Toronto, ON.

TESL-EJ is a peer-

reviewed journal
(indexed in Scopus)
that publishes
original research
articles on a broad
range of topics in
TESL and Applied
Linguistics.
If you are interested
in becoming a
reviewer for the
journal, or if you
have any questions
about this
opportunity, please
contact Jeff Brown,
Co-Editor, TESL-EJ
at jeffrey.brown2@ge
orgebrown.ca.

Bartosik, Anna. (2021, May 5). Access and Accessibility: Simple steps to improve content and material
availability for everyone [Virtual workshop]. The Teaching and Learning Exchange Spring PD Event,
George Brown College. Toronto, ON.
Bartosik, Anna. (2021, May 4). From emergency delivery to online teaching: One year of teaching English to
language learners online through an ID’s perspective [Virtual conference presentation]. Transition to
Digital in Emergencies Part 3, Canadian Association for Instructional Designers, Boucherville, QC.
Gill, Bhupinder S., Gowan, Elizabeth, & Narinesingh, Sarika R. (2021, July 28–30). A critical reflection on
academic language/conventions: Dismantling inequitable systems [Virtual Presentation]. The 7th Annual
CAST UDL Symposium: The Future Designed, Wakefield, MA.
Petrunic, Ana-Marija, Bartosik, Anna, & Gill, Bhupinder S. (2021, June 5). Reconceptualizing pronunciation
courses: Development and delivery in online environments [Virtual conference paper presentation].
TESL Toronto Spring Conference, Toronto, ON.
Blog
Hutchison, Jennifer. (2021, June 14). A year in the life. TESL Blog.
http://blog.teslontario.org/a-year-in-the-life/
Hutchison, Jennifer. (2021, February 1). Haiku: A humble but mighty tool in ESL. TESL Blog.
http://blog.teslontario.org/haiku-a-humble-but-mighty-tool-in-esl/#more-6046

Learn & Share Corner
Journals and Newsletters
Check out these journals and newsletters for the latest developments in the field.
a.
b.
c.
d.

The Canadian Journal for the Scholarship of Teaching and Learning
The Electronic Journal for English as a Second Language
TESL Canada Journal
TESL Ontario CONTACT
Upcoming Conferences and Workshops

a.
b.

TESL Ontario 2021 Annual Conference (November 3–5, 2021)
TESOL International Association: Worldwide Calendar of Events

a.
b.
c.

Scholarship of Teaching and Learning (SoTL) Canada
International Society for the Scholarship of Teaching and Learning (ISSoTL)
Society for Teaching and Learning in Higher Education (STLHE)

Scholarship of Teaching and Learning
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Interview with Dr. Maria Glass
Dr. Maria Glass is a passionate teacher with over 30 years of experience. She has taught a variety of college courses in
Canada and overseas. Some of these courses are ESL, EFL, EAP, intercultural communication, language learning and
teaching theories, linguistics, translation, and pragmatics. Dr. Glass holds a PhD in Linguistics (Pragmatics), a Master’s
degree in Applied Linguistics, and a TESL certificate. A UDL Champion at the School of ESL, Dr. Glass’ research interests
include learner autonomy, pragmatics, language learning and teaching, and intercultural communication.

“Once I became
a teacher, I
started looking
at ways to
promote learner
autonomy. And
after being
introduced to
the Universal
Design for
Learning (UDL)
principles, my
determination to
promote learner
autonomy
became stronger
than ever.”

“Self-reflection is
hard as it
requires that we
challenge our
beliefs and step
out of our
comfort zone. As
far as student
success, I
believe that
when we strive
to keep
ourselves current
and reflect on
our practice, we
automatically
support it.”

Thank you for joining us today for sharing your insight through our SoTL-ESL Newsletter. Could
you please briefly tell us about your professional background in the EAP/ESL field?
As my bio indicates, I have been involved with ELT in one way or another my whole adult life. However, I could
argue that my ELT journey started when I was a seven-year-old child learning English as a foreign language in
a private language school in Brazil. That’s when I started observing how people use language, and how
language is taught and learned. I soon became fascinated by language learning.
As I have learned, one of the areas of your interest is learner autonomy. Would you briefly tell us
about this particular interest and how it has influenced your EAP or ESL teaching in the process of
supporting our students in their academic endeavours at the School of ESL?
Yes, learner autonomy is one of my areas of interest. Learner
autonomy refers to a learner’s ability of being in charge of their own
learning. As a student, I always wanted to be in charge of my
learning, but it was only in grad school that it happened. Until grad
school, being in a classroom was a very frustrating experience for
me. Once I became a teacher, I started looking at ways to promote
learner autonomy. And after being introduced to the Universal Design
for Learning (UDL) principles, my determination to promote learner
autonomy became stronger than ever.
I understand that as teachers, we are trained to anticipate learners’
needs and to provide them with the help we believe they need to
achieve their goals. Most of the time we understand that to help
learners to achieve their goals we need to teach them. The
unintended consequence of this practice is the creation of a codependent relationship. When we have learner autonomy as a goal,
we steer our focal point away from teaching and focus on learning. That means that our role is to guide our
learners to do their learning without their depending so much on our intervention [teaching]. To do that, we
need to look at our learners not from a deficit frame of mind, but from a potential frame of mind. Not an easy
task, for sure! And I must admit that, even though not having autonomy as a learner was frustrating for me
when I was in school, I am still working on letting go of certain beliefs I have as a teacher. Reconciling my
instinctive belief that learners need to be taught with my intellectual understanding that doing the learning
themselves is better for my students is hard and doesn’t happen over-night. It’s a journey!
In addition to your teaching EAP and co-ordinating the program at the School of ESL, you
continue to professionally engage at the same time in and outside of GBC. Could you share your
insights into how we, faculty members at the School of ESL, can continue to engage in
professional development opportunities and stay current in the field while supporting student
success at the same time?
I believe that attending conferences and reading the latest articles on language teaching and learning is the
bare minimum I can do to avoid intellectual stagnation and irrelevance. But I understand that, if I don’t engage
in self-reflection, it can easily become just an intellectual activity without any effect on my practice. Selfreflection is hard as it requires that we challenge our beliefs and step out of our comfort zone. As far as
student success, I believe that when we strive to keep ourselves current and reflect on our practice, we
automatically support it.
Continued on page 6
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What does the Scholarship of Teaching and Learning at the
School of ESL (SoTL-ESL) mean?
The Scholarship of Teaching and Learning at the School of ESL (SoTL-ESL) was launched on November 4, 2019 at George
Brown College’s School of ESL in order to enhance student learning through scholarly works among faculty members
teaching English for academic purposes (EAP). Honouring the core values of SoTL and the nature of English language
teaching and learning at the School of ESL, SoTL-ESL is defined at the School of ESL as the systematic study of teaching and
learning in the English language teaching (ELT) field (Research in ELT) that involves the public sharing of the study findings
and promotes scholarship among ELT teachers (Scholarship in ELT) in order to improve instructional practices and maximize
learners' language learning. In addition, SoTL-ESL provides ELT teachers with opportunities for professional development
(Teaching and Learning Community of Practice in ELT) at the School of ESL.
Building upon Felten's (2013)* principles of good practice in SoTL, SoTL-ESL includes inquiry into ELT that is
methodologically sound and learner-focused, incorporates an awareness of the challenges unique to the ELT field, is
conducted in partnership with learners in GBC's context, and is publicly available for critique and application.
*Felten, P. (2013). Principles of good practice in SoTL. Teaching & Learning Inquiry: The ISSOTL Journal, 1(1), 121-125.

SoTL-ESL: Three Domains
Research
in ELT

•Proposals for grants
•Research project
development

The SoTL-ESL
Committee
Raj Khatri and Ana-Marija Petrunic (Co-Chairs)
Sharmaine Itwaru (Research in ELT)

Scholarship
in ELT

Teaching &
Learning
Community
of Practice in
ELT

•Publication of
scholarship
•Presentation of
knowledge and skills

•Professional
development
•In-house academic
practice

UDL Champions at the School of ESL:
We are pleased to congratulate our UDL Champions at the School of ESL:
v

Anna Bartosik

v

Bhupinder S. Gill

v

Maria Glass

Jeff Brown (Scholarship in ELT)
Maria Glass and Andrea Rankin (Teaching and
Learning Community of Practice in ELT)
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Faculty Insight

Cultural Identities in the EAP Classroom

By Sonja-Liv Rannem
I have always been taken with the notion of ‘identity’ and its role in language learning. We tend to think of
By Nicola
Carozza
identity as who one is or feels they are in terms of their beliefs, values, abilities, experiences,
and relationship
to others. Not only can identities be multifaceted, but they are also ever-changing and dynamic (Norton,
2010). Recently, I have become interested in how language teachers perceive their students’ cultural
identities, how their perception affects classroom practices, and in turn, the effectiveness of student learning.
It is important for instructors to recognize the complexity and fluidity of their students’ cultural identities, as
this can help contribute to anti-racist practices and support universal design for learning (UDL) principles, both
of which help increase student engagement and learning.

“It is important
for instructors to
recognize the
complexity and
fluidity of their
students’ cultural
identities...”

Throughout my career in ESL and applied linguistics, I have noticed the trend amongst instructors, myself
included, of using cultural stereotypes as a heuristic within the classroom. Ellwood (2009) explains that these
tendencies often stem from “the teacher’s need to shape the chaos of diversity that constitutes a classroom”
(p 107). When we have a group of learners who are new to us, it is perhaps natural to grasp at anything that
may help us to better understand them, thus enabling us to tailor the content to them. However, relying on
cultural stereotypes does not guarantee accurate knowledge about students’ identities; this reliance can be
harmful. Furthermore, Kubota (2001) believes that classifying students as either following or deviating from
cultural norms represents “a subtle form of racism” (as cited in Ellwood & Nakane, 2009, p. 214). I would not
make assumptions about another Canadian based only on my knowledge of their culture, so this should apply
equally to individuals from other cultural backgrounds. Although anti-racist pedagogy significantly exists in the
literature (Puzan, 2003), Ellwood’s (2009) research and my own experience show that its application may still
not have fully caught up in actual classroom practice, and it is time for this to change.
As an alternative to understanding students via stereotypes, Ellwood (2009) suggests allowing the
“unintelligible,” which can be understood as the unknowable. Embracing it means recognizing that we cannot
know identities of our students until we get to know them as individuals, and this mindset can help instructors
avoid the racist practice of viewing students in binary terms, conforming or not to a particular stereotype.

“In a diverse EAP
classroom,
discussions and
writing tasks
about culture can
provide ample
opportunities for
language use and
practice. There is
a delicate
balance between
honouring
students’ varying
cultural identities
and not
overdoing
discussion topics
or assuming to
know what
interests and
values individuals
hold based on
their cultures.”

To illustrate the richness and fluidity of student cultural identities, I will share Norton’s (2010) example and
examples from my experience. Norton writes about student investment in classroom practices to ensure
engagement. A simplistic view of a student’s cultural identity can prevent this investment. Norton describes
the vignette of an ESL student in Toronto with the pseudonym of Mai, who is highly motivated to learn English
yet becomes uninterested in the class and eventually drops out. In an apparent effort to celebrate
multiculturalism, her teacher focuses too much on the student’ cultural perspectives, and in doing so,
essentializes them. Mai wants to talk about her future goals in Canada and share her identity as a person who
is working hard to meet new challenges, but she is not given this chance. For her, at this moment in her life,
culture is not prominent in her identity.
I have seen varying examples of students’ cultural identities. At times there have been reticent students who
light up and become communicative when they can speak about something they love about their culture. At
other times, I have taught students whose family background is from one culture, but they have grown up in
another place and thus have multiple cultural identities. A student once told me that with every additional year
she stays in Canada, she becomes “a little more Canadian and a little less Egyptian”. Finally, before our last
Caravan, I suggested to a student who had excellent leadership qualities that he become a leader of the
Turkish room. He declined, explaining that he was not interested in Turkish culture. It is important to note
that all these types of cultural identities are valid and real, and that the variety demonstrates the need for
instructors to avoid making assumptions through an acceptance of the ‘unintelligible’.
This is not to say we should avoid discussions of culture altogether. In a diverse EAP classroom, discussions
and writing tasks about culture can provide ample opportunities for language use and practice. There is a
delicate balance between honouring students’ varying cultural identities and not overdoing discussion topics or
assuming to know what interests and values individuals hold based on their cultures. With this in mind, I have
implemented a few strategies in my teaching practice, which both contribute to a UDL approach. This
approach considers student variability and aims to provide opportunities for student success through a flexible,
personalizable course design (Meyer et al., 2014). First, I ask my students to introduce themselves at the
beginning of a course with any information they like. In this way, I can hear in their own words what is
important for the class to know about them, and I get clues about topics which interest them. Their
introductions usually include but often go much further than their cultural backgrounds.
Continued on page 6
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Interview with Dr. Maria Glass

“My role in our
SoTL-ESL
Committee is to
promote
opportunities for
teachers to
discuss new
ideas on teaching
and learning, as
well as to engage
in selfreflection.”
“We have had a
tremendous
amount of
workshop and
expertise
exchange
opportunities. So
much so that this
past year should
be titled The GBC
PD Year .”

Continued from page 3

As a member of the SoTL-ESL Committee at the School of ESL, you are leading Teaching and
Learning Community of Practice in ELT – one of the three pillars of SoTL-ESL. Would you briefly
tell us about your role and how you plan to engage in this particular role at the School of ESL?
My role in our SoTL-ESL Committee is to promote opportunities for teachers to discuss new ideas on teaching
and learning, as well as to engage in self-reflection. I had many ideas lined up, but the pandemic put
everything on hold, as we had to concentrate all efforts on helping faculty quickly adjust to the alternative
mode of delivery – a huge learning curve.
The School of ESL office, spearheaded mainly by Andrea Rankin, has organized several opportunities for PD
over the past year. At first, basic training was provided. Now that we all feel more comfortable teaching
online, teachers have been sharing their expertise in specific tools. We have had a tremendous amount of
workshop and expertise exchange opportunities. So much so that this past year should be titled The GBC PD
Year. Kudos to us all!
Hopefully, we will soon be able to refocus our attention to other types of PD, including article discussion
groups and reflection activities.
How do you think your research will contribute to scholarship of teaching and learning and
student success at the School of ESL?
I am not involved in any research at the moment. Right now, I am collaborating in the production of a
resource book for language teachers. The resource book is a compilation of integrated-skills activities, and the
plan is to make it available as part of open educational resources (OER) by the end of 2021. I will most
certainly share the textbook with our GBC community.
Continued from page 5
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Another strategy is making discussion questions or prompts more open-ended. When discussing culture,
instructors can note how the focus changes when asking students to compare something between “two
places” as opposed to something between “Canada and your country”. Students may have feelings about
Canada or their country of origin that they do not want to share. Perhaps their migration history is complex
and “your country” is potentially triggering. As much as possible, class discussions should provide flexibility to
personalize the content and choose how individuals present themselves, in other words, to perform their
identities as they like, which may not always include their culture.
Replacing a reliance on cultural stereotypes with an acceptance of the ‘unintelligible’ can help instructors give
students the space to define their rich and fluid cultural identities. This supports a UDL approach in allowing
students to practice and demonstrate their skills in ways that are most appropriate and meaningful to them.
Understanding students as individuals and not in relation to cultural stereotypes also supports the important
work of anti-racist practices. Both outcomes can build student engagement and investment in the classroom
practices, which yield a more beneficial learning experience.
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