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Hello Colleagues: 
 
As the pandemic continues to influence our lesson delivery in multiple ways, we - faculty members at 
the School of ESL - continue to navigate the disruption and explore and experiment new ways of 
teaching and learning at the School of ESL. In our exploration of virtual teaching, we have come a long 
way from where we were early spring this year. It has been possible due to our can-do approach, “We 
are all in this together” sentiment and resilient nature. In order to deliver excellence in the virtual 
classroom, some of us may have successfully extrapolated from our knowledgebase on the use of 
technology and others may have turned to colleagues for their expertise. In this process, we truly 
appreciate the efforts by the TLX team, whose guidance has been of paramount importance at this 
critical time.  
 
In this Fall issue of our SoTL-ESL News, we share with you innovative teaching ideas under our theme 
Learning Through Exploration. As we continue to explore and experiment with multiple online teaching 
models and platforms, we continue to test our intuition about our own teaching in our online classes 
and discover if we are able to successfully help students meet their learning outcomes and propel them 
forward. Therefore, in this issue, we bring to you our interview with Ryan Morrison, whose idea on 
text-generating artificial intelligence (AI) is innovative and helps us consider the importance of text-
based AI in curriculum design and development, especially in the context of virtual classrooms. In 
addition to this innovative idea, the current issue presents work from Plamen Kushkiev, who discusses 
his autoethnographic research. Amidst the pandemic, Plamen continues to create engaging, inclusive 
online learning classrooms through a community of learners. Through reflective practices, he is 
determined to test his own teaching practices in order to further improve on his instructional strategies 
and facilitate his classes in an inclusive environment. We highlight the scholarly and professional work 
faculty members at the School of ESL continue to engage in. This issue also focuses on providing 
information on the upcoming workshops, conferences and webinars as well as TESL journals.  
 
With the mindset that is both innovative and collaborative, we continue to remain inclusive, engage 
students in meaningful dialogues, incorporate new ways of delivering instructions and curate 
instructional (digital) materials and resources that align with learning outcomes and help create the 
optimal conditions for students to succeed at and beyond the School of ESL. While we remain 
committed to learning new ways of teaching and learning that successfully translate to online 
environments at this unprecedented time, we continue to bring the well-being and success of our 
students to the forefront at the School of ESL.  
 
Thank you for your support and readership. We sincerely hope that you will continue to enjoy learning 
and sharing with us!  
 
 
 
Raj Khatri 
Co-Chair, SoTL-ESL 
 

Learn something; share something! 

 

 

 



Special Thanks 

Members of the 
SoTL-ESL News are 
grateful to 
healthcare and 
essential workers for 
their continued 
heroic efforts at this 
unprecedented time! 

Invitation to 
Review for  
TESL-EJ: 

  
Acting as a reviewer 
for a peer-reviewed 
journal is a great way 
to get more involved 
in scholarship in the 
field as well as a 
wonderful 
professional 
development 
opportunity.  
 
TESL-EJ is a peer-
reviewed journal 
(indexed in Scopus) 
that publishes 
original research 
articles on a broad 
range of topics in 
TESL and Applied 
Linguistics. 
 
If you are interested 
in becoming a 
reviewer for the 
journal, or if you 
have any questions 
about this 
opportunity, please 
contact Jeff Brown, 
Co-Editor, TESL-EJ 
at jeffrey.brown2@ge
orgebrown.ca. 
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Faculty Highlights 
 

The SoTL-ESL News 
 

 
We are pleased to congratulate the following members at the School of ESL on their important contributions to 
our SoTL-ESL community: 
 

                                           Podcast Guest Speaker 
 
Petrunic, Ana-Marija (Guest Speaker) (2020, August 31). Ana-Marija Petrunic (No. 28) [Audio podcast 

episode] in Teacher Talking Time: The Learn Your English Podcast. 
https://teachertalkingtime.podbean.com/e/episode-28-ana-marija-petrunic 

 
Conference Presentations 

 
Bartosik, Anna (2020, November 26). Online assessment: Overcoming challenges with conducting reading 

and listening tests [Online presentation]. TESL Toronto Annual General Meeting, Toronto, ON, Canada. 
 
Colleagues & Mobayen, Afrouz (2020, November 5). Introducing TESL Ontario’s College and University 

Working Committee [Online Presentation]. TESL Ontario Annual Conference, Toronto, ON, Canada. 
 
Colleagues & Mobayen, Afrouz (2020, November 9). Online Relational Learning: Exploring the potential of 

literacy métissage in building online life-long learning communities [Online Presentation]. Action 
Learning, Action Research Association Australasian Conference, Launceston, Australia.  

 
Gomez, Leo & Landry, Michael. (2020, September 27). Task-based language teaching: From 

Tasks and beyond [Webinar]. TESL Ontario. 
 
Morrison, Ryan (2020, November 26). Online tech tools: Office 365 and Google Suite [Online 

Presentation]. TESL Toronto Annual General Meeting, Toronto, ON, Canada. 
 
Scovill, Valerie (2020, November 26). Making connections with students online [Online Presentation]. TESL 

Toronto Annual General Meeting, Toronto, ON, Canada. 
 

 
 
 
 
 
 
 

 
 

Journals and Newsletters 

  
Check out these journals and newsletters for the latest developments in the field. 

 
a. The Canadian Journal for the Scholarship of Teaching and Learning 
b. The Electronic Journal for English as a Second Language 
c. TESL Canada Journal 
d. TESL Ontario CONTACT 
e. TESOL Connections 

 

Upcoming Conferences and Workshops 

  
a. TESL Ontario 48th Annual Conference (November 5-7, 2020) 
b. TESL-Newfoundland and Labrador Inaugural Annual Conference (November 13-14, 2020) 
c. AAAL 2021 Virtual Conference (March 20-23, 2021) 
d. TESOL 2021 International Convention & English Language Expo (March 23-26, 2021) 
e. TESOL International’s Worldwide Calendar of Events 

 

Learn & Share Corner 
 

Scholarship of Teaching and Learning 

 a. Scholarship of Teaching and Learning (SoTL) Canada 
b. International Society for the Scholarship of Teaching and Learning (ISSoTL) 
c. Society for Teaching and Learning in Higher Education (STLHE) 

  



 
“Knowing that 
this particular 
tool lends 
itself to 
academic 
integrity 
issues more 
than creating 
activities is an 
impetus for 
the continued 
evolution of 
our practice.” 

 
“I would like 
us to begin to 
acknowledge 
Web 3.0 in 
our teaching 
practices and 
allow students 
to critically 
engage with 
the variety of 
topics and 
challenges 
that this shift 
affords.”    
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Ryan Morrison, Professor at the School of ESL and Department of English and Communications, has delivered 
presentations on multiple topics, including text-generating artificial intelligence (AI), in the process of sharing his 
expertise with colleagues and supporting EAP students in their academic pursuits. A passionate educator, Ryan shares 
his insights into his interest in AI in order to support the development of writing skills among English language learners 
at the School of ESL.  
 

Thank you for joining us today to share your insights through our SoTL at the School of ESL 
Newsletter. Could you please briefly tell us about your EAP or ESL professional background? 

 
I have been teaching EAP/ ESL and college-level writing courses for almost a decade. During that time, I have 
worked at a few Ontario colleges (George Brown, Humber, and Fanshawe), as well as in many private and 
entrepreneurial language learning contexts.  
 
I’ve also had a long-term fascination with technology and how it affects our cognition. For example, when I 
was in the second year of my undergrad in 2005, Facebook became available to university and college students 
in Canada. It was apparent how quickly it changed not only my own thought processes but also social 
organization amongst my peers. As Web 2.0 technologies have propagated over the intervening fifteen years, 
their social and psychological impacts have been profound. So, when I decided where I wanted my professional 
practice to develop, technology seemed an appropriate direction. Experiencing the digital world’s impacts on 
EAP/ESL has been a rewarding challenge. 
 
As I have learned, one of your areas of interest is Text-Generating Artificial Intelligence (AI).  
Would you briefly tell us about it and how it may influence EAP or ESL teaching, as we support our 
students in their academic and professional pursuits at the School of ESL? 
 
 

 
 

Interview with Ryan Morrison 
 

The SoTL-ESL News 
 

 

Hopefully, the proliferation of Artificial Intelligence (AI) text generators 
pushes the ESL and EAP sector towards more authentic assessments and 
improved curriculum design. Knowing that this particular tool lends itself 
to academic integrity issues more than creating activities is an impetus 
for the continued evolution of our practice. We are seeing another push 
to revise our approach to curriculum right now with the current change 
to online delivery in the face of a global pandemic. Unfortunately, there 
is no form of AI – text-based or otherwise – that could assist us. This 
certainly speaks to the limitations of AI technologies, but it should also 
be a reminder that broader AI is still in early development.  
 
The most advanced and publicly available of these texts generators is 
the Generative Pretrained Transformer (GPT) from the company OpenAI. 
Currently, the GPT-3 algorithm is now available to a limited group of 
researchers and enterprises, yet it will be fully available on a commercial 
scale in January 2021. It is able to produce long form writing that is 

indiscernible from human writing. I have shown its predecessor, GPT-2, to small groups of students to get their 
opinions and encourage them to be more thoughtful in their writing, but I am not planning to integrate GPT-3 
into my teaching practice in any major way.  
 
I’m in discussion with a few other researchers about possible projects that use GPT-3 to examine applied 
classroom practices and approaches to academic integrity. It’s important to note that AI text generators are 
part of the broader evolution of Web 3.0 -- the predictive, personalized version of the internet. We only see the 
surface level of highly sophisticated algorithms that suggest searches, products, or (relevant to our teaching 
context) words and phrases. I would like us to begin to acknowledge Web 3.0 in our teaching practices and 
allow students to critically engage with the variety of topics and challenges that this shift affords.    
 
We highly appreciate your participating in TESL Toronto’s Technology for Teachers 2020 
MINICON and delivering a presentation at the conference early this year. Could you share with us 
in short how attending conferences on technology may help us shape our teaching and learning at 
the School of ESL? Do you plan to share your presentation with us at the School of ESL if you 
haven’t already? 

Continued on page 4 
 



  

Raj Khatri and Ana-Marija Petrunic (Co-Chairs)  
 
Sharmaine Itwaru (Research in ELT) 
 
Jeff Brown (Scholarship in ELT) 
 
Maria Glass (Teaching and Learning 

Community of Practice in ELT) 
 
 
 

The SoTL-ESL  
Committee 

 

The Scholarship of Teaching and Learning (SoTL) at the School of ESL at George Brown College is defined as the 
systematic study of teaching and learning in the English language teaching (ELT) field (Research in ELT) that involves 
the public sharing of the study findings and promotes scholarship among ELT teachers (Scholarship in ELT) in order to 
improve instructional practices and maximize learners' language learning. In addition, SoTL-ESL provides ELT teachers 
with opportunities for professional development (Teaching and Learning Community of Practice in ELT) at the School of 
ESL.  
 
Building upon Felten's (2013)* principles of good practice in SoTL, SoTL-ESL includes inquiry into ELT that is 
methodologically sound and learner-focused, incorporates an awareness of the challenges unique to the ELT field, is 
conducted in partnership with learners in GBC's context, and is publicly available for critique and application. 
 

*Felten, P. (2013). Principles of good practice in SoTL. Teaching & Learning Inquiry: The ISSOTL Journal, 1(1), 121-125.   
 
 SoTL-ESL: Three Domains 
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 What does the Scholarship of Teaching and Learning at 
the School of ESL mean?  

 

Research 
in ELT

•Proposals for grants
•Research project 
development

Scholarship 
in ELT

•Publication of 
scholarship

•Presentation of 
knowledge and skills

Teaching & 
Learning 

Community 
of Practice in 

ELT

•Professional 
development

•In-house academic 
practice

Interview with Ryan Morrison 
Continued from page 3 
 

Educational technology conferences are great places to get exposure to ideas and meet like-minded people. It was 
edifying to see many GBC colleagues at the conference and expand conversations that are happening around separate 
campfires. They are great places to meet future collaborators and keep you informed about what the next few years 
may hold as far as ESL practice. 
 
Regarding text generator presentation, I am planning to share my work on GPT-3’s impacts on academic integrity at a 
few conferences and workshops, including in a forthcoming webinar at the University of Calgary. With all conferences 
currently being virtual, participating has actually become far more practical than before. There was good feedback from 
many attendees, but seeing GPT-2 - the most advanced text generator currently available in English – can have a 
stupefying effect on someone seeing it for the first time. It takes time to process its power before you can move 
forward with actual critical analysis. The same can be said for the newest generation and likely for other future AI 
writing technology.  

Continued on page 6 

 



 
“By taking an 
introspective 
and critical look 
into the internal 
aspects of my 
self-as-a-
teacher, I aim to 
analyze the 
external 
manifestations 
of my embedded 
values and 
biases in order 
to become more 
self-aware of my 
EAP teaching 
context.” 
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Despite the myriad models for reflection on practice in different realms of knowledge, there is a dearth 
of a single, well-established and comprehensive framework TESOL practitioners can utilize to critically 
analyze their underlying beliefs, principles and assumptions about their teaching and professional 
practice. To support TESOL practitioners’ reflective practices, Farrell (2015) presents the Framework 
for Reflecting on Practice for TESOL professionals. This framework serves as an evidence-based model 
that comprises five stages or levels of reflection: philosophy, principles, theory, practice, and beyond 
practice.  
    
Looking through a post-modern lens, incorporating Farrell's (2015) model and adopting social 
constructivism as conceptual framework, I carry out an autoethnographic study that attempts to 
unpack the underlying assumptions, philosophy, and principles I hold vis-à-vis the professional practice 
of teaching English for Academic Purposes (EAP) which I am currently engaged in. By taking an 
introspective and critical look into the internal aspects of my self-as-a-teacher, I aim to analyze the 
external manifestations of my embedded values and biases in order to become more self-aware of my 
EAP teaching context. My purpose is to re-examine my perceived teaching effectiveness and reflect on 
particular methods, strategies, and tools I adopt to make the learning experience of my students more 
meaningful, engaging and inclusive in the virtual classroom. 
       
I strive to understand to what extent my teaching practice is guided by impulse, intuition or routine 
and how to engage more deeply in critical reflection. It is also hoped that by systematically generating 
reflexive responses, I can make more informed decisions that might facilitate the construction of a 
deeper self-awareness, growth and self-development (Dewey, 1933). In so doing, I am guided by the 
principles of the Universal Design for Learning (UDL) framework in my quest for conceptualizing the 
social co-creation of a more inclusive learning space for my students, taking into consideration their 
learner variability, neurodiversity and ways to remove possible barriers (Rao & Meo, 2016).  
    
As I realize this is a process rather than a product, I am also faced with the reality of the alternate 
form of delivery that occurs during my formal journal keeping. This sudden change in circumstances 
necessitates a hurried shift to online instruction and continuous re-consideration of learner 
engagement and assessment strategies. Therefore, my primary focus is placed on how I perceive the 
creation of and maintaining a community of learners while having the necessary social, cognitive, and 
teaching presence, as Garrison (2007) posits. I also subscribe to his claim that there is an 
interconnectedness between the community of learners and their perceived sense of learning and 
achievement. 
 
In short, drawing upon the principles of UDL, using Farrell's (2015) Framework for Reflection on 
Practice for TESOL practitioners and taking a social-constructivist position towards knowledge 
construction and meaning making, this study aims to present my (re)-conceptualization of teaching 
effectiveness in the context of teaching English for Academic Purposes in Canada. The analysis of the 
data garnered from my teacher journal will guide my re-examination of specific strategies and 
approaches I utilize to create a more engaging and inclusive learning space, in which active learning, 
learner engagement and maintaining a community of learners are the primary focus. 
 

References 
 

Dewey, J. (1993). How we think. University of Wisconsin Press. 
Farrell, T. S. C. (2015). Promoting teacher reflection in second language education: a framework for 

TESOL professionals. Routledge. 
Garrison, D.R. (2007). Online community of inquiry review: social, cognitive, and teaching presence 

issues. Journal of Asynchronous Learning Networks, 11(1), 61-72. 
https://files.eric.ed.gov/fulltext/EJ842688.pdf 

Rao, K. & Meo, G. (2016). Using Universal Design for Learning to design standards-based lessons 
[Special issue]. Sage Open, 1-12. https://doi:10.1177/2158244016680688 
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In addition to teaching EAP full-time at the School of ESL, you are professionally engaged at the 
same time in and outside the School of ESL. Could you share your insights into how we, faculty 
members at the School of ESL, can continue to engage in professional development 
opportunities, stay current in the field and give back to our community while remaining 
committed to supporting student success at the same time? 
 
This question feels like a prompt to respond with “Read journals, go to conferences and take post-graduate 
courses”. However, my advice for staying current are a little more practical. Just find some things in your 
practice that genuinely interest you, and dig in. If that leads to doing research studies and writing academic 
papers, great, but the interest must initially be present.   
 
This begs the question, of course, “How do we find what interests us?” A colleague once mentioned that we 
are somewhat privileged as language teachers because the margin of error within our practice is so vast. 
Inherently, learning is about making mistakes, and we need to set ourselves up as teachers to make these 
mistakes, albeit without risking student success; it’s a bit of a balance. However, we should use this ability to 
make mistakes to try new approaches that interest us professionally, and we should be taking more risks in 
our teaching. 
 
Part of what makes digital technology a great teaching tool is that it invites mistakes into our classrooms. 
Integrating new technology can create a disaster out of a lesson in our classes, but coming back to the 
margin of error, if you schedule one potential disaster lesson for 60 minutes of teaching time per week, it can 
make you a better teacher through reflection. Improving your practice through trial and error will only benefit 
future students; modeling resilience and flexibility in the face of a myriad of technical issues can help students 
improve their confidence with technology as well.     
 
Could you tell us about your future studies or research plans at the School of ESL; and, how do 
you think these plans will contribute to student success and scholarship of teaching and learning 
at the School of ESL? 
 
My favourite type of scholarship surrounding digital technology in education are those studies that have a 
huge scope, i.e. they don’t focus on a single technology. Studies analyzing approaches and efficacy to 
technology fascinate me. Likewise, short think-pieces are also very effective in analyzing technology and 
creating taxonomies for new technologies that escape the trappings of well-designed quantitative research.  
 
To this end, I’d like to do more work bridging skill gaps in digital literacy and efficacy. We make a lot of 
assumptions about groups of people and their digital skills, but those assumptions are often wrong. This 
diversity has also been reflected among teachers and students in the current online delivery mode that we 
continue to adapt. Some of us really like online delivery, some are indifferent, some tolerate it, some detest it, 
and some simply cannot do it successfully. This is something that aligns quite well with scholarship, but 
further studies would help inform recruitment for students and teachers in a future where online learning 
continues to grow. 
 
Research, practice, and digital technology seem to have a very strange relationship. Academic research may 
move far too slowly for the speed at which digital tools are evolving. By the time I fully pinpoint exactly what 
I’d like to research pertaining to AI text generators, the technology itself will have likely undergone a 
significant transformation. In fact, it only took 10 months for OpenAI to release GPT-3, following the public 
release of GPT-2 in November of 2019 – that is less than a year! There are many other equally as problematic 
text generative technologies on the close horizon, so hopefully the study we undertake will be able to look at 
the impacts of this entire family of technology on our practice. 
 
To give an explicit example of how fast technology is moving, I think this is my third time revising this 
interview, right? By the time you publish this article, there will likely be even more I could have added, and 
some of the content here will perhaps be commonly known. That being said, we are still in the early stages of 
this text generators’ disruption of our sector, and only through research will we be able to create and share 
solutions that benefit students and teachers alike.  
 

Interview with Ryan Morrison 
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